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ABSTRACT
ACTIVITIES FOR ELEMENTARY LIBRARIES
TO INTEGRATE NONFICTION READING

By
Cynthia L. DeBock
July, 2002

The focus ofthis project was to create activities that would encourage
Kindergarten through Fourth grade elementary students in the use of nonfiction texts for
personal enjoyment and information gathering. The project consists of activities designed
to increase reading of nonfiction by the early elementary student. The activities are
developed based upon a review of research that indicates improved reading
comprehension of expository text among students who are taught to use interactive
strategies. The activities include activation of prior knowledge through K-W-L, various
graphic organizers, and DR-TA/DL-TA and providing a method for the reader to
discover the structure or organizational pattern of the text through read-alouds, book
making, and hands-on experiences. These activities are created specifically for use with a
Kindergarten through Fourth Grade Library to integrate with activities within the
classroom.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
Often nonfiction text is neglected in the primary grades. According to Dreher
(1999), there is a clear imbalance existing between fiction and nonfiction reading in
elementary schools. Students have problems reading to learn with expository or
nonfiction text and without significant previous exposure to these materials, lead to
literacy problems (Duke, 2000). Providing more experience with nonfiction text in the
primary grades may help decrease the difficulty many students have with these texts.
The experiences of children as they go through the elementary grades are
primarily with reading narrative text. Moss, Leone and Dipillo (1997) have stated that
young children traditionally have lacked adequate exposure to nonfiction. Moss, et al.
(1997) argued that students need greater familiarity with nonfiction if they are to survive
in the Information Age, and commented that teachers can not assume that children will
transfer their ability to read narrative into competent reading of nonfiction text as they
advance through school.
Construction of meaning requires transactions with text in which students may
read and respond to text using their own prior knowledge, attitudes, and ideas as well as
solve problems, make predictions and inferences, ask questions, and consider the
implication of ideas (Pappas, Kiefer, & Levstik, 1999). Educators know the importance
of schemata being brought in by children in order for learning to begin, but the schemata
1
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children bring to content area reading may not accommodate the new concepts being
introduced. Educators need to implement activities, which will provide students with
experiences necessary for comprehension of expository texts (Harp, 1989).

Pumose of the Prnject
The purpose of this project was to encourage students in the use of nonfiction
texts for personal enjoyment and information. To give them the skills they need for the
various features of nonfiction, including the table of contents, chapter titles and glossaries
(Tower, 2000).
Young children need early exposure to exposition, primarily because, content area
textbooks are often condemned for unclear, disjointed writing linked with confusing
organization and they provide students with less than excellent models of expository
writing (Moss et al., 1997). This project incorporates nonfiction tradebooks within the
library curriculum to parallel with the curriculum in the classroom.

Significance of Project
Reasons for using textbooks in the content areas are well founded as they help
teachers plan by designating and prioritizing content in advance (Moss, 1991 ).
Unfortunately, content area textbooks have many deficiencies and poor motivation to
read or comprehension of textbooks can be explained by several characteristics. Content
textbooks are frequently written above the level of the reader, are often unappealing,
usually written to inform rather than entertain, teach in a general way without supplying
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chances for comprehensive study, written without an organization and style
understandable to children, and are often out of date (Moss, 1991; Olson & Gee, 1991).
Regardless of the problems with content area textbooks, students must learn to
comprehend expository texts to become fluent readers. Using nonfiction tradebooks can
enhance and bring meaning to this experience (Moss, 1991; Olson & Gee, 1991 ), for
children to continue throughout life using expository texts.
Researchers have noted the lack of nonfiction texts used in the primary grade
classroom (Duke, 2000; Duthie, 1996). Yopp and Yopp (2000) uncovered research
suggesting if educators do not offer young students many experiences with nonfiction
texts they are contributing to the future troubles with these materials. Students often show
a decline in the rate of progress in reading or there is a decrease in the number of students
reading at their reading grade levels, which has been blamed on the change in materials
that students are expected to read in the upper elementary grade level. Without significant
previous exposure to nonfiction texts, students have problems reading to learn with these
materials. Students, who gain exposure to a diversity of text structures and features, learn
about their world from these texts, and this can be a catalyst for literacy development
using nonfiction texts (Yopp & Yopp, 2000). Exposure to nonfiction can expand
children's knowledge. It teaches children concepts and terms. Through exposure to
nonfiction, children learn common expository patterns and model such grammars in their
own writing. Finally, nonfiction can kindle a child's desire for information, possibly
motivating a reluctant reader to read.
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Limitations
Many of the activities and curriculum in this project require collaboration with the
classroom teacher, to enable them to become integrated within the classroom. Granger
Roosevelt Elementary Library has a fixed schedule which makes integrating library
activities with classroom activities difficult. This then makes the activities of this project
not as effective. Another limitation within the project is the amount of time students are
in the library. Roosevelt Elementary Library has a fixed schedule of weekly lessons at
forty minutes for first grades through fourth and thirty minutes for kindergarten. The
activities can not be taught at length in the library, necessitating the integration into the
curriculum of the classroom. Finally, there is a shortage of research on young children's
comprehension of nonfiction, most studies focus on older children's skills in using
nonfiction, expository texts.

Definition of Terms
Directed Reading/Listening-Thinking Activity (DR-T A/DL-TA):
Students make predictions of the reading/listening selection and
discuss whether these are correct. It increases student's ability to
read critically and reflectively. (Blachowicz & Ogle, 2001).
Fiction:

" ... imaginative narrative text." (Duthie, 1996)

Graphic organizers:

Visual representations that provide students with methods of
organizing, interpreting, and understanding material (Merkley &
Jefferies, 2000/2001).

Interactive strategies: Activities that provide experiences for student comprehension
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and understanding of nonfiction texts (Camp, 2000).
K-W-L:

Process in which the teacher models and guides active engagement
with nonfiction texts (Ogle, cited in McLaughlin & Vogt, 2000;
Blachowicz & Ogle, 2001).

Narrative nonfiction: Use of fiction in writing nonfiction. (Duthie, 1996)
Nonfiction text:

Use expository text, to inform, to explain, to describe, to present
information or to persuade (Vacca & Vacca, 1998). Also referred
to as informational or content area text.

Schema/schemata:

"mental information organizer that helps make sense of what we
see, hear, or otherwise experience." (Blachowicz & Ogle, 2001).

Text structure:

Format features of texts and patterns of organization within the text
(Vacca & Vacca, 1998).

Textbooks:

Books published and sold to schools usually, containing expository
content pertaining to subject areas (Moss, 1991).

Tradebooks:

Books published and made available, for sale to the general public
(Vacca & Vacca, 1998).

Venn Diagram:

Graphic organizer that is used to compare and contrast two
concepts, the intersection of two circles is used for features that are
common within the concepts and the nonintersecting parts are used
for unique traits of the concepts (Camp, 2000).

Webbing:
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Activity that connects a central topic to other related topics. It
allows students to activate prior knowledge and can be used
before, during, and after reading and writing (Camp, 2000).

CHAPTER TWO

REVIEW OF RELATED LITERATURE

The purpose ofthis project was to design activities to encourage students to read
nonfiction texts for information and enjoyment. In order to support this project, a review
of related literature on different aspects of nonfiction text was conducted. The aspects
focused on were the importance of the use of nonfiction, text structure awareness and
interactive strategies for comprehension.
Nonfiction books use expository text, which is written by authors to inform, to
explain, to describe, to present information or to persuade. Content area textbooks use
expository text, which is subject-oriented and contains facts and information using little
dialogue (Vacca & Vacca, 1998).

Importance of the Use ofNonfiction
Once children progress from the primary grades, their need to be competent
readers of nonfiction text increases. For children to become truly literate, they need
opportunities to read and write in response to nonfiction text. Adequate preparation for
reading and comprehending content area texts needs to be given or students will
experience learning problems as they progress to higher grades (Franklin & Roach,
1992).
A study conducted by Duke (2000), revealed limited access to nonfiction
7
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tradebooks in 20 first grade classrooms in 10 school districts. Of more concern was the
extent to which these books were actually used in classroom activities, out of79 full days
of observation, only 3. 6 minutes per day were spent with nonfiction tradebooks in all the
schools.
The National Council of Teachers of English and the International Reading
Association (1996) recommended within their standards that students develop an
understanding of a wide variety of literary genres including expository material and,
more importantly, that teachers equip students with a flexible set of skills and strategies
to comprehend expository text. More recently, in a joint position statement, Learning to
Read and Write: Developmentally Appropriate Practices for Young Children (1998), the
International Reading Association (IRA) and the National Association for the Education
of Young Children (NAYEC) stated, "Young children especially need to be engaged in
experiences that make academic content meaningful and build on prior learning" (p.197).
Using nonfiction trade books can help teachers increase student use of expository
material as well as take advantage of children's natural attraction to facts. Educators have
pointed out that nonfiction texts can encourage students to read in a way that fiction texts
can not (Caswell & Duke, 1998). Nonfiction can take advantage of children's interests,
questions, and provide openings for children to use and acquire their own areas of
expertise (Caswell & Duke, 1998; Duthie, 1996; Moss, Leone, & DiPillo, 1997).
Children responding to such books can help develop the problem-solving and critical
thinking skills necessary to students' survival in the real world (Moss et al. 1997;
Snowball, 1995).

9

Results of the 1992 National Assessment of Educational Progress (NAEP)
showed that students in the top third achieving schools reported reading more information
books at school than students in the bottom third schools (Dreher, 1999). The results of
the 2000 NAEP showed very little change, statistics show that students who had higher
reading scores had at least three different types ofreading at home (newspapers,
magazines, and encyclopedias), all informational formats (Phillips, 2001).
The importance of this information relates directly to the distribution of reading
selections within the Washington Assessment of Student Learning (WASL) (Office of
Superintendent of Public Instruction, 2000). Each reading test form includes two to three
narrative selections, approximately half the total test points, the other half are
informational selections and task-oriented selections. Approximately half the total WASL
test points of reading include expository text. Results from the fourth grade Granger
Roosevelt Elementary 2001 W ASL, showed out of 97 students tested, 4 7 students did not
meet the standards in narrative text, as compared to 67 students who did not meet
standards in the informational text reading (M. Campbell, personal communication, July
8, 2002).

Text Structure Awareness
The organization of the structure of expository text is dependent upon the form or
genre (letter, journal entry, newspaper article, an editorial, a brochure, a map, etc). It has
many different structures, the four text structures felt beneficial for third to eighth grade
students to be familiar with, cited on National Education Association (NEA) On-line site
(n.d) were:
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•

Description/listing patterns: a fonn of writing that is used to describe the
attributes and features of people, places, or items. Usually in descriptive writing,
the main topic is introduced and then the attributes are included in the body of the
paragraph.

•

Cause and effect/problem and solution patterns: used to discuss causes and effects
or to present problems and the solutions. Authors use problem-solution when they
present a problem and include the possible solutions to this problem. Words that
signal this type of text structure are consequently, therefore, as a result, thereby,
and leads to.

•

Comparison/contrast patterns: shows how two or more people, places, or things
are alike or different. Authors use descriptions of the items being compared to
illustrate the differences or the similarities of the items being compared. Words
that signal this type of text structure are however, unlike, like, by contrast, yet in
comparison, although, whereas, similar to, and different from.

•

Time order/sequence patterns: a form of writing that is used if the author wishes
to inform readers about certain topics by presenting this information by listing
events or steps in a sequence or in presenting information in chronological order
using time. Words that signal this type of text structure are first, last, next, second,
another, and additionally (NEA, n.d.).
Yopp and Yopp (2000) found evidence that young children are able to interact

with nonfiction text and that they grow in their ability to interact with nonfiction text with
chances to do so. In a recent case study Smolkin and Donovan (2001 ), suggested that in
addition to text features, children engage in different comprehension-related

conversations with nonfiction texts. Interactions with six nonfiction tradebooks
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produced 354 discussions compared to 42 for six fiction tradebooks. Smolkin and
Donovan (2001), like Duke (2000), argued for a better balance in read-aloud books to
young children. They suggested that different genres, like fiction tradebooks and
nonfiction tradebooksihave different purposes. Fiction books promote entertainment and
creative responses. Nonfiction books, while also promoting creative responses, primarily
promote the seeking of information.
Walpole (1999) found" ... that children do not naturally respond to the
illustrations, graphics and highlighted items in text" (p. 364) and she suggests they need
instruction in how to make sense of texts with many features. Research on effective
teaching principles entitled Text Organization and Its Relation to Reading

Comprehension: A Synthesis of the Research (Dickson, Simmons & Kameenui, 1995)
highly supported the idea of" ... a relation between explicit physical presentation of text
and text structure and reading comprehension" (p. 14). Among other findings, the authors
summarized that" ... text structure and student awareness of text structure are highly
related to comprehension" (p. 14). Second, they found that "... explicit instruction in text
presentation and structures (textual clues like headings, subheading, and bold-faced
signal words) facilitates comprehension"(p. 15). The authors' concern was that this type
of instruction is not commonly practiced and thus, students do not comprehend much of
the text that they read in their content areas (Dickson, Simmons & Kameenui, 1995).
Nonfiction tradebooks can help to fill the need for clearly written exposition that
even the youngest readers can understand. Moss, Leone and Dipillo (1997) provide three
ways teachers can surround children with expository text. First, reading and writing about
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nonfiction tradebooks. Asking students to write about expository text allows children
to reflect upon what they have learned and raise questions. Second, reading and building
new methods on information trade books. Having students creating their own texts by
imitating the pattern of expository text helps students learn and understand the structures.
Last, reading and writing retellings of nonfiction tradebooks. In order for children to
retell information from an expository text, students need to have a full understanding of
the text. Students need to be shown examples of the various text structures, such as
description, sequence, comparison and contrast, and problem and solution.
Providing elementary students with lots of reading, writing and listening to
nonfiction tradebooks will help future upper elementary grade students to comprehend
expository text. Nonfiction read-alouds can promote understanding of the patterns of
exposition for children (Moss, 1995). Using nonfiction tradebooks within an elementary
classroom as read-alouds, in listening-centers and even author studies gives students
familiarity with such texts (Kays & Duke, 1998).
Dreher (1999) discusses modifying some of the normal classroom practices as
ways to expose children to more nonfiction. Read to children everyday using nonfiction
books, magazines and other materials. Provide time for children to read something of
their own choosing every day. Emphasize the use of nonfiction during children's daily
silent reading time.

Interactive Strategies
Interactive strategies provide experiences that are meaningful and challenging to
students (Camp, 2000). In their book Reading Comprehension: Strategies for
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Independent Learners, Blachowicz and Ogle (2001) discuss how skillful readers
actively approach reading. They actively connect ideas while reading and monitoring the
meaning-making process and they engage in reflection about what they have read.
Strategies recommended by Blachowicz and Ogle (2001) to encourage student
development of growing competent assimilators of text include brainstorming and
predicting before reading; making maps and graphic organizers during reading; and many
more.
Olson and Gee (1991) conducted a survey to discover how helpful seventeen
'recommended' interactive strategies facilitated students learning to read nonfiction
tradebooks in primary grade classrooms. The seventeen practices were selected due to
research or represented by long-standing practice. The survey asked 4 7 primary grade
teachers how helpful they found the seventeen practices in helping their students to learn
to read nonfiction tradebooks. Results indicated six of the strategies as helpful, they were;
semantic mapping, K-W-L, concrete manipulatives and experiences, expository
paragraph frames, group summarizing and visual imagery. A study by Howe, Grierson
and Richmond (1997), suggested that reading instruction should incorporate the use of
learning and reading strategies, coupled with awareness of textbook parts. Instructional
strategies should support student reading of information. Recognizing text patterns
supports students learning of content and help children feel more confident and strategic
with informational writing. With successful experiences and effective instruction,
students can enjoy reading, writing, and learning information.
The interactive strategies which provide meaningful and challenging experiences
to students recommended by Camp (2000) are the Venn diagram, K-W-L, the Directed
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Reading-Thinking Activity (DR-TA), activating prior knowledge, webbing activities,
and other forms of graphic organizers.
The Venn diagram is a graphic organizer that is used to compare and contrast, it
works well with the use of fiction and nonfiction texts (Camp, 2000). The intersection of
two circles is used for features that are common traits within both texts. The
nonintersecting parts are used for unique traits within both texts. Using graphic
organizers to help illustrate an author's structure of text will increase the likelihood of
student's comprehension (Franklin & Roach, 1992).
Students battle with content text material because of the quantity of facts and
vocabulary terms given in a short amount of text. Having background information about a
topic lets students concentrate on the content they need to learn (Camp, 2000).
A content area is characterized by its vocabulary. Students with large vocabulary
related to a given topic are likely to have more knowledge about the topic, which in tum
produces better comprehension (Anderson & Freebody, 1981). The relationship between
various reading and reading comprehension is due to the increased exposure to new
vocabulary. So in tum, this is an important concern for elementary schools to increase
children's exposure to nonfiction (Dreher, 1999).
Methods of vocabulary instruction vary. Traditionally, most vocabulary
instruction involves the use of definitions, which includes looking them up, writing them
down, and memorizing them. Another commonly used method involves inferring the
meaning of a new word from the context. Guillaume (1998) states that instead of
assigning vocabulary activities, to provide opportunities to build concepts by using
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interactive experiences. Prepare experiences before the lesson that will provide
students with ideas and connections they can apply to concepts and terms.
The K-W-L allows students to activate prior knowledge by putting down what
they already know about a subject. It allows students to develop a purpose for reading the
text, and students are able to answer their own questions after reading the text, along with
allowing students to visualize the learning process in reading. This can allow a bridge to
any content area textbook (Ogle, cited in McLaughlin & Vogt, 2000; Blachowicz & Ogle,
2001).
Integrating literature into the content areas can interest students and help to make
connections to their own schemata (Smith & Johnson, 1994). "Pairing books of fact and
fiction allows students to become familiar with selected topics and vocabulary... " which
"can be taken from fiction books and eased into factual trade books" (Camp, 2000, p.
407). Young readers can identify with fictional characters and integrate them in with
nonfiction tradebooks.
The Directed Reading-Thinking Activity/ Directed Listening-Thinking Activity
(DR-TA/DL-TA) allow students to make predictions of the reading selection. Students
are shown the title, illustrations or chapter headings and asked questions regarding what
they think the selection will be concerning. Then the selection is read to find out if
predictions are correct. The students will stop and discuss whether the predictions were
correct or not and this is done until all of the selection or chapter is read (Blachowicz &
Ogle, 2001).
Webbing is a graphic organizer that connects a main topic to other related areas. It
allows students to activate prior knowledge and can be used before, during. It also works
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well reading a fiction trade book about a central topic and then forming a web. Then,
reading a nonfiction trade book or content area textbook and adding to the web (Camp,
2000).

If students are going to read on their own, then teachers must gradually shift the
burden oflearning from themselves to the students. Interactive strategies are a step
towards independent learning. Once students have mastered a strategy, it is important to
teach them how to apply it on their own.

Summary
A review of related literature has indicated a need for emphasis towards
nonfiction trade books in the elementary grades. As teachers implement literature-based
programs across the curriculum, they have discovered the advantages of using nonfiction
in helping students in content areas such as social studies, science, and health (Moss,
1991).
Many educators have begun to integrate fiction and nonfiction into many of the
content areas. Combining fiction and nonfiction books on the same topic, along with
interactive class strategies, can then promote students understanding and enjoyment.
Twin texts can help teachers encourage the enjoyment of reading while capitalizing on
student's attraction to facts (Camp, 2000).
Effective nonfiction reading strategies instruction reflects suggestions of current
theory and research in reading. These suggestions include instruction in making use of
prior knowledge, finding a structure for information in text, and generating questions to
guide reading (Camp, 2000).
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Some methods that researchers have proven to be effective in reading
comprehension of nonfiction text were discussed in this chapter. Some methods that
students may have experienced in fictional reading instruction that were equally effective
when applied to nonfiction text were text structure awareness and interactive strategies.

CHAPTER THREE
PROCEDURES

The purpose of this project was to develop sample activities for elementary
students at Roosevelt Elementary School in the Granger School District. The activities
were designed to encourage and improve reading comprehension of elementary students
in nonfiction texts. In view of increasing demands made upon students to comprehend
information as they progress through the grades, those students who are taught strategies
that will help them to understand and enjoy informational reading are likely to benefit.
The author became aware of the need to create activities to encourage and
improve reading comprehension in nonfiction texts as a K-4 librarian. Teaching in this
position enabled the author to observe the activation of students' interaction with the
texts when reading nonfiction and interest in reading nonfiction, yet teachers would
encourage students to look for fiction books "to read" because the nonfiction texts were
"too difficult." These experiences fostered the desire to create activities to encourage
students and teachers to implement nonfiction reading skills into the curriculum at the
Roosevelt Elementary Library.
Prior to designing the activities research studies in the area of related literature on
different aspects of nonfiction text were compiled. Data collection was accomplished
using library research at Central Washington University, and also through Internet
searches using ERIC and Research Library Periodicals, a computer database of
periodicals. Through library study the literature to support the selected areas was verified.
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Contents of Project
The lessons included in the project were designed to present students with a
variety of activities within each method. The activities were patterned on ideas acquired
in reviewed literature. Each activity included in the project was categorized and
explained briefly in the list that follows.
Text structure
1. Read-alouds: Students hear many forms of expository text and narrative text
(Guillaume, 1998). Help students develop an understanding of how writers of
expository text explain their ideas. Point out signals and aids that the author or
publisher provides to support their learning.
2. Book making: Students create their own texts by imitating the pattern of
nonfiction text (Yopp & Yopp, 2000). As children write expository text, they
develop an understanding of authors' writing options. Growth occurs when
writing supports reading and reading supports writing (Duthie, 1994;
Guillaume, 1998).
3. Hands-on experiences: Students perform science activities, map making,
cooperative discussions, and viewing films (Guillame, 1998). Experiences
become part of students' current knowledge, which in turn is brought into
their reading.
Interactive strategies
1. K-W-L: Students put down what they already know about a subject, generate

questions of what they want to know, and what they have learned after reading
(Ogle, cited in McLaughlin & Vogt, 2000; Blachowicz & Ogle, 2001).
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Activating prior knowledge, building background, and linking the reading
selection to that background, teachers support student reading and teach
children about their reading.
2. Venn diagram: Students compare and contrast between a fiction and a
correlating nonfiction text (Camp, 2000). When these tools are used with
children instructionally, students learn to mentally organize information in
meaningful ways.
3. Graphic organizers: Visual representations that provide students with methods
of organizing, interpreting, and understanding material (Merkley & Jefferies,
2000/2001).
4. Directed Reading-Thinking Activity/ Directed Listening-Thinking Activity:
Students make predictions of the reading selection and discuss whether correct
(Blachowicz & Ogle, 2001). Activates students' prior knowledge of the topic
of the text, encourages students to monitor their comprehension while they are
reading/listening, and sets a purpose for reading/listening.
5. Twin texts: Pairing of fact and fiction texts (Camp, 2000). Helps students
conceptualize similarities and differences between expository texts and
narrative texts. Promotes comprehension from the narrative to the expository.
Since these activities are designed based upon research recommendations, it is
likely that students who use them will achieve reading comprehension enhancement.

CHAPTER FOUR
THE PROJECT

Design of Project
This project has been developed to improve reading comprehension of
kindergarten through fourth grade elementary students' content areas of instruction. In
view of increasing demands made upon students to comprehend information as they
progress through the grades, those students who are taught strategies that will help them
to understand content area reading are likely to benefit. Those benefits include exposure
to expository writing, vocabulary, text structures and features, and model such grammars
in their own writing (Yopp & Yopp, 2000). After reviewing research that examined the
relationship between text structure and comprehension, two methods were chosen.
The two methods include text structure awareness and use of interactive strategies
for comprehension. Students' reading comprehension in the upper elementary grades can
be improved with early exposure to text structure, with the understanding of the different
styles of authors writing (Dickson, Simmons, & Kameenui, 1995). The use of interactive
strategies activates students' critical thinking skills, questioning abilities, and develops a
strong set oflearning strategies (Howe, Grierson, & Richmond, 1997). The activities that
incorporate these methods are included in activities designed for content area learning.
The project was designed for kindergarten through fourth grade in the Granger
Roosevelt Elementary School Library. Many of the activities and curriculum in this
project require collaboration with the classroom teacher, to enable the activity to become
integrated within the classroom. Granger Roosevelt Elementary Library has a fixed
21
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schedule of weekly lessons for forty minutes for first grades through fourth and
biweekly for thirty minutes for kindergarten. The activities can not be taught at length in
the library, necessitating the integration into the curriculum of the classroom.
The project consists of eight activities. Each of the eight activities includes
objectives matched to the EALR' s, a list of material needed to complete th:e task
assigned, and an outline of how instruction should take place. In addition each activity
includes curriculum areas it will compliment within the classroom and additional books
that will work with the activity in other grade levels. Many of the ideas presented are on
going activities and may involve several weeks.

NONFICTION READING
ACTIVITIES FOR
ELEMENTARY LIBRARIES

By

Cynthia L. DeBock
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Contents of Project

The lessons included in the project were designed to present students with a
variety of activities within each method. The activities were patterned on ideas
acquired in reviewed literature. Each activity included in the project was categorized and
explained briefly in the list that follows. (Examples of graphic organizers used with the
activities are found in the appendix).

Text structure
1. Read-alouds: Students hear many forms of expository text and narrative text
(Guillaume, 1998). Help students develop an understanding of how writers of
expository text explain their ideas. Point out signals and aids that the author or
publisher provides to support their learning.
2. Book making: Students create their own texts by imitating the pattern of
nonfiction text (Yopp & Yopp, 2000). As children write expository text, they
develop an understanding of authors' writing options. Growth occurs when
writing supports reading and reading supports writing (Duthie, 1994;
Guillaume, 1998).
3. Hands-on experiences: Students perform science activities, map making,
cooperative discussions, and viewing films (Guillame, 1998). Experiences
become part of students' current knowledge, which in tum is brought into
their reading.
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Interactive strategies
1. K-W-L: Students put down what they already know about a subject, generate

questions of what they want to know, and what they have learned after reading
(Ogle, cited in McLaughlin & Vogt, 2000; Blachowicz & Ogle, 2001).
Activating prior knowledge, building background, and linking the reading
selection to that background, teachers support student reading and teach
children about their reading.
2. Venn diagram: Students, for the purpose of this project, compare and contrast
between a fiction and a correlating nonfiction text (Camp, 2000). When these
tools are used with children instructionally, students learn to mentally
organize information in meaningful ways.
3. Graphic organizers: Visual representations that provide students with methods
of organizing, interpreting, and understanding material (Merkley & Jefferies,
2000/2001).
4. Directed Reading-Thinking Activity/ Directed Listening-Thinking Activity:
Students make predictions of the reading selection and discuss whether correct
( Blachowicz & Ogle, 2001). Activates students' prior knowledge of the topic
of the text, encourages students to monitor their comprehension while they
are reading/listening, and sets a purpose for reading/listening.
5. Twin texts: Pairing of fact and fiction texts (Camp, 2000). Helps students
conceptualize similarities and differences between expository texts and
narrative texts. Promotes comprehension from the narrative to the expository.
Permits students to become acquainted with selected topics and vocabulary.
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Selected topics and vocabulary can be taken from fiction books and eased
into nonfiction trade books, and then into the content area textbook (Camp,
2000).
The activities are adapted from and based upon activities from a variety of
sources including the internet, research articles, and Reading Comprehension: Strategies
for Independent Learners by Camille Blachowicz and Donna Ogle (2001), so that
students who use them will achieve reading comprehension enhancement. Each activity is
marked with the appropriate EALR (Essential Academic Leaming Requirement) in
reading, designed by the state.
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Washington State Essential Academic Leaming Requirements
Reading
1.

2.

The student understands and uses different skills and strategies to read.

1.1

use word recognition and word meaning skills to read and comprehend text

1.2

build vocabulary through reading

1.3

read fluently, adjusting reading for purpose and material

1.4

understand elements ofliterature -- fiction

1.5

use features of non-fiction text and computer software

The student understands the meaning of what is read.

2.1

comprehend important ideas and details

2.2

expand comprehension by analyzing, interpreting, and synthesizing
information and ideas

2.3

think critically and analyze authors' use oflanguage, style, purpose, and
perspective

3.

The student reads different materials for a variety of purposes.

3.1

read to learn new information

3.2

read to perform a task

3.3

read for literary experience

3 .4

read for career applications
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4.

The student sets goals and evaluates progress to improve reading.
4 .1

assess strengths and need for improvement

4 .2

seek and offer feedback to improve reading

4.3

develop interests and share reading experiences (Office of Superintendent of
Public Instruction, 2000.)
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Lesson: Planets: K-W-L
Grade Level: 2 & 3
Adaptable for Grade Levels: K - 4
Duration: 20-30 min
EALR:

• Reading 1.2; 1.5; 2.1; 3.1
Objectives:
•

Students will demonstrate successful reading for understanding/comprehension of the
book Planets, by Gail Gibbons through helping to complete a KWL Chart.

Curriculum (subject areas) Connections:
•

This activity may be used as part of a science unit on the solar system.

Materials:
•

Planets, by Gail Gibbons

•

Overhead transparency ofK-W-L Chart (sample in Appendix A)

•

Overhead/Overhead pen

•

Students individual K-W-L Charts

•

Pens/Pencils

Additional Books to be used with Activity:
•

K & 1: Dinosaurs, by G. Gibbons
•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on dinosaurs.

•

Grade 4: The Original Monster Truck: Bigfoot, by S. D. Johnston
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•

Curriculum (subject areas) Connections: Can be incorporated into a unit on

transportation.
Procedure:

•

Explain to students that we are going to use a chart that will help us find out what we
already know about planets, what we would like to find out about planets, and what
we will learn about planets as we are reading our book.

• Give students the steps of filling out a KWL chart.
1. List what we know about the topic in the K portion of the chart.
2. List what we want to know about the topic in the W portion of the chart.
3. As the book is read, list what we have learned about the topic in the L
portion of the chart.
4. Circle or underline what we know and were acknowledge by the book in
the K portion of the chart.
•

Teacher will ask, "What do we already know about the planets?" List student
responses on the overhead transparency in the K portion of the chart.

•

Teacher will now ask students to think of some questions that they would like to
know about planets. List student responses on the overhead transparency in the W
portion of the chart.

•

Teacher reads aloud the book. As we are reading the book, if students hear an answer
to one of their questions or hear something they knew, they may raise their hands to
point this out to be listed. Teacher will list student responses in the L portion of the
chart, and circle or underline facts we knew already and the book has acknowledged.

(
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Closure:
•

Students and teacher review what we have learned.

Example:

WHATI
LEARNED

WHATI WHATIWANTTO
KNOW
LEARN
•

C

Jupiter has a red
circle
• Pluto is the
smallest planet
• Jupiter is the
biggest planet
• The Sun is a star
• Mercury is the
closest to the Sun
• Saturn has rings
around it

•
•
•
•
•

Why does Jupiter
have a red spot?
Why does Saturn
have rings?
Why is Pluto so
cold?
Are their aliens?
How do we know?
Why is the Sun so
big if it is a star?

•

The red spot on
Jupiter is made
from gases.
• "Saturn's rings are
made up of rock,
bits of ice and
dust."
• Nearly every star
is bigger than the
biggest planet.
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Lesson: Ruby/Grace: Venn Diagram/Twin Texts
Grade: 3 &4
Adaptable for Grade Levels: K - 4
Duration: 20 - 30 minutes
EALR:
•

Reading 1.1; 1.4; 1.5; 2.1; 2.2; 2.3; 3.3; 4.3

Objectives:

•

Students will demonstrate their knowledge of the differences and similarities between
fiction and nonfiction text.

•

Students will demonstrate their understanding of bravery and challenges faced by a
real-life person, Ruby Bridges.

•

Students will complete a Venn diagram of the two books' protagonists, their families,
situations, and historical contexts.

Curriculum (subject areas) Connections:

•

This activity may be used as part of a social studies unit on U. S. History.

Materials:

•

Amazing Grace, by M. Hoffman and The Story of Ruby Bridges, by R. Coles

•

Venn diagram transparency (sample in Appendix A)

•

Overhead/Overhead pen

•

Venn diagram for each student

•

Pens/Pencils

Additional Books to be used with Activity:

•

Kindergarten: The Very Lonely Firefly, by E. Carle and Fireflies, by C. Coughlan.
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•

Curriculum (subject areas) Connections: Can be incorporated into a science

unit on insects.
•

Grade 1 & 2: The Very Hungry Caterpillar, by E. Carle and See How They Grow:
Butterfly, by M. Ling
•

Curriculum (subject areas) Connections: Can be incorporated into a science

unit on life cycles or insects.
Procedure:

1. Explain to students that they will be listening to two different books and looking for
what is alike and not alike in the two books.
2. Teacher will read books to students.
3. Using a Venn diagram, student and teacher will compare and contrast the books.
•

What are the authors writing about in these books? Why do you think so?

•

What is the same? What is different? Explain why or why not.

•

What would you tell some one about these books if the person did not have time
to read them?

•

Is this like something else you have read? Why is it?

Closure:

•

Have students identify which book gave them information and which one told them a
story.

C
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Example:

1990's
No brothers
or sisters
Mother &

Nana

•
•
•
•

C

Multicultural
classroom
Imagination
"put her min
to it"
Elementary
school

Girls
Brownskinned

•
•
•
•
•
•

•
•

•

Fiction

Amazing Grace

(

Ribbons in
hair
Loving
families
Defeat
trouble
Determined
Confident
Dolls
courageous

•

1960
Brothers &
siste rs
Mother &
Father
Only brown
child in
classroom
Prayed
1st grade

The Story of
Ruby Bridges
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Lesson: Insect Alphabet Book: Read-Aloud/DL-TA
Grade: I & 2
Adaptable for Grade Levels: K - 4
Duration: 20 - 30 minutes

EALR:
•

Reading 1.2; 1.5; 2.1; 2.2; 2.3; 3.1; 3.2; 4.3

Objectives:
•

The students will recall and utilize prior knowledge, draw meaning from words,
confirm and disprove predictions, self-question and make adaptations.

•

The students will demonstrate their familiarity with the arrangement of an
informative alphabet book.

•

Students will demonstrate critical thinking skills.

Curriculum (subject areas) Connections:
•

This activity may be used as part of a science unit on insects.

Materials:
•

Icky Bug Alphabet Book, by J. Pallotta and The Insect World, by K. Porter

•

Overhead transparency to write a list of ideas

•

Overhead/Overhead pen

Additional Books to be used with Activity:
•

Kindergarten: Amazing Animal Alphabet, by R. Edwards, Pebble Books Animal
Series published by Pebble Books, and Rookie Read About Science Animal Series
published by Children's Press
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•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on animals.

•

Grades 3 & 4: The Desert Alphabet Book by J. Pallotta and From Sea to Shining Sea
Series, by D. B. Fradin

•

Curriculum (subject areas) Connections: Can be incorporated into a social
studies unit on U.S. Geography.

Procedure:

I. Read title of The Insect World. Ask students to brainstorm a list of ideas that come to
mind when they think about the title. Write those ideas on the transparency. Have
students brainstorm a list of ideas that they associate with insects.

Example:
Eat plants
Good

Bad
Bees help
plants
grow

Insects
Have
eggs

Ugly

Pretty

Hurt
plants
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2. Have students make predictions about what they will listen about in the text. Use
all available clues, including the index, table of contents, chapter headings, pictures,
charts, glossaries, and tables in the text. Ask students to explain how they came up
with their predictions. (Do not accept "I don't know'' answers.)
Example:

Hurt
plants

Goodmake
food

Bad-give
disease

Bees help
plants
grow

Eat plants

Insects
How
Insects
grow

Ugly

Pretty

3. Read a section of the text. The teacher determines stopping points. There should be
points in the text that will lend itself to making predictions. In expository texts, good
stopping points are often right after students have read a new heading or subheading
in the text. In The Insect World, teacher takes earlier predictions and uses the tables
of contents to help discover whether correct or not. At this time teacher points out the
nonfiction books can be read differently than fiction. We will be going to different
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sections of the book, maybe in the order the author has them or maybe in the order
they (students) want to.
4. Ask students to confirm or revise prior predictions, and make new predictions.
Students should be encouraged to explain what in the text is causing them to confirm
and/or revise prior predictions, and what is causing them to make the new predictions
they are making. Teacher needs to reinforce using all available clues, including the
pictures, illustrations, maps, map keys, timelines, charts or tables for confirming
and/or revising predictions.
5. Continue steps 4 and 5 until students' reading is finished.
6. When reading is finished, ask questions that promote thinking and discussion. Sample
questions:
•

What is the main point the author is making in this book? What supports your
answer?

•

Do you agree with the author's ideas? Explain why or why not.

•

What is the mood of this piece and how does the author develop it?

•

What would you tell some one about this book if the person did not have time to
read it?

•

Is this like something else you have read or heard? Explain.

7. Have volunteers' point out confirmed predictions, modify those that were not
confirmed and add new information not predicted to the transparency.
Closure:

•

Show students the Icky Bug Alphabet Book and explain that next week they will hear
this book and then make a class book which will be similar.

40

Lesson: State Alphabet Book: Bookmaking
Grade: 3 &4
Adaptable for Grade Levels: K - 4
Duration: 2- 3 weeks; 20-30 minutes

EALR:
•

Reading 1.2; 1.5; 2.1; 2.2; 2.3; 3.1; 4.3

Objectives:
•

The students will be very familiar with their topic and will have used some thinking
skills, research skills, art skills, and cooperative skills.

•

Students will demonstrate research skills, critical thinking skills, and art skills.

Curriculum (subject areas) Connections:

•

This activity may be used as part of a unit on social studies on U. S. Geography .

Materials:
•

The Desert Alphabet Book by J. Pallotta., Webster's New World Children's
Dictionaries, Word Book Encyclopedias and From Sea to Shining Sea Series, by D.

B. Fradin
•

Paper/Pencils

•

Crayons/Markers

Additional Books to be used with Activity:
•

Grade K, I & 2: The Butterfly Alphabet Book, by B. C. & J. Pallotta, The Icky Bug
Alphabet Book, by J. Pallotta, Webster's New World Children's Dictionaries, Word
Book Encyclopedias, Pebble Books Animal Series published by Pebble Books, and
Rookie Read About Science Animal Series published by Children's Press
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Procedure:
1. Look at The Desert Alphabet Book by J. Pallotta with students. Then read to students.
2. Assign letters of the alphabet to individuals, partners, or groups.
3. Do research using the DR-TA/DL-TA skills covered from previous lessons.
4. Create sentences for the page that includes information discovered about their state
that covers the letter assigned.
5. Design a page for the book putting a picture of the item beginning with that letter plus
the sentence.
6. Time allowing teacher and students will incorporate a Table of Contents, Index, and
Glossary.

Closure:
•

Students will share one thing about their topic page that they have learned.
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Lesson: Mayflower: Classifying Chart
Grade Level: 1 & 2
Adaptable for Grade Levels: K - 4
Duration: 20-30 min
EALR:
•

Reading 1.2; 1.5; 2.1; 2.2; 3.1; 3.3

Objectives:
•

Students will recall and utilize prior knowledge. Students will demonstrate successful
reading for understanding/comprehension of the book If You Sailed on the
Mayflower, by A McGovern through helping to complete a Classifying Chart to
bring in own schemata.

Curriculum (subject areas) Connections:
•

This activity may be used as part of a social studies unit on U.S. History.

Materials:
•

IfYou Sailed on the Mayflower, by A McGovern

•

Overhead transparency of Classifying Chart (sample in Appendix A)

•

Overhead/ Overhead pen

•

Students individual Classifying Charts

•

Pens/Pencils

Additional Books to be used with Activity:
•

Kindergarten: Ants, by C. Coughlan, Fireflies, by C. Coughlan and Grasshoppers, by
C. Coughlan

(

• Curriculum (subject areas) Connections: Can be incorporated into a science
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unit on insects.
•

Grade 3 & 4: Frogs & Toads, by B . Kalman & T. Everts

• Curriculum (subject areas) Connections: Can be incorporated into a science
unit on frogs and toads or amphibians.

Procedure:
•

Explain to students that we are going to use a chart that will help compare the lives of
the Pilgrims at Plymouth Plantation to their own.

•

After reading the story If You Sailed on the Mayflower, brainstorm with students to
list general categories to list across the top of the chart. In the left column, list
Pilgrims and Us.

C

•

Teacher will list student responses on the overhead transparency .

Closure:
•

Students and teacher review what we have learned.

Example:

Pilgrims

Cooking

Water

Fireplace

From a creek

Food

School

Hunted or

Learned at
home

grew it

Us

Store

From a faucet

Buy it at a
store

Go to school
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Lesson: Snakes: Vocabulary Chart
Grade Level: 1 & 2
Adaptable for Grade Levels: K - 4
Duration: 1 - 2 weeks; 20-30 min
EALR:
•

Reading 1.2; 1.3; 1.4; 1.5; 2.1; 2.2; 3.1; 3.3

Objectives:

•

Students will recall and utilize prior knowledge. Students will demonstrate successful
reading for understanding/comprehension of the books Snakes, by M. Gish and Verdi,
by J. Cannon through helping to complete a Vocabulary Chart to bring in own
schemata.

•

Students will demonstrate strategies interpreting context clues and using dictionaries
and glossaries.

Curriculum (subject areas) Connections:

•

This activity may be used as part of a science unit on reptiles or snakes.

Materials:

•

Snakes, by M. Gish, Verdi, by J. Cannon and Webster's New World Children's
Dictionaries

•

Overhead transparency of Vocabulary Chart (sample in Appendix A)

•

Overhead/ Overhead pen

•

Students individual Vocabulary Charts

•

Pens/Pencils

Additional Books to be used with Activity:

•
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Kindergarten: From Blossom to Fruit, by G. Saunders-Smith and Seeds, by G .
Saunders-Smith

•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on life cycles or plants.

•

Grade 3 & 4: Bears, by D. Olson and Bears, by D. Swanson
•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on mammals or bears.

Procedure:

• Explain to students that we are going to use a chart that will help us to learn new
words.
•

Teacher will read a selection of text from Verdi. As reading, students will raise hands
when a word they are not familiar with is heard. Then, students and teacher will write
it on the chart.

•

Teacher will ask students what they know about the word. What can they say about
the word from the picture.

•

Teacher models how they would search for context clues by predicting the meaning
of the word from what came before, or read on a little ways and then reread the
sentence with the new word.

•

Teacher will list student responses on the overhead transparency.

•

When the meaning of the word can not be determined from the text, students will use
Webster's New World Children's Dictionary if there is not a glossary at the end of the
book being read.

•

Repeat the same steps with the book Snakes.
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Closure:

•

Students and teacher review what we have learned.

Example:

tropical
Hot place or
area

ventured
To go in spite
of some risk
(D)

dawdled
Move slowly

molt
To shed skin
before getting
a new covering
(D)

Lesson: Whales: Webbing
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Grade Level: 2 & 3
Adaptable for Grade Levels: K - 4
Duration: 2 - 3 weeks; 20-30 min
EALR:

• Reading 1.1; 1.2; 1.4; 1.5; 2.1; 2.2; 2.3; 3.1; 3.2
Objectives:
•

Students will demonstrate understanding the connections between terms and concepts
within fiction and nonfiction texts.

•

Students will be able to select subcategories for the semantic web and assist in
organizing factual information.

Materials:
•

The Whales, by C. Rylant and Whales, by M. Johnston

•

Dry Erase Board/Marker to draw Web (sample of web in Appendix A)

•

Paper/Pencils for Students to draw Web

Curriculum (subject areas) Connections:
•

This activity may be used as part of a science unit on habitats, the ocean, or
mammals.

Additional Books to be used with Activity:
•

Kindergarten: The Biggest Bear, by L. Ward and Bears, by B. Kalman & T. Everts
•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on bears.

•
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Grade 3 & 4: The Great Kapok Tree, by L. Cherry and Animals of the Rain Forest,
by S. Savage

•

Curriculum (subject areas) Connections: Can be incorporated into a science
unit on habitats.

Procedure:

•

Explain to students that over the next few weeks they will all work together to
complete an undersea environment information book for the library.

• Explain to students that we are going to read The Whales, by C. Rylant and then we
will be thinking of everything we know about whales.
•

Teacher will list everything, even information that is incorrect on the board and
reread story as needed. Students will write on their own paper.

•

Teacher will then introduce Whales, by M. Johnston pointing out the fact that this is a
book that may not need to be read front to back. Teacher will point out that there are
different features in the nonfiction text as we have seen before in other research we
have done.

•

As teacher reads and rereads students will revise incorrect information and add new
information to the web.

Closure:
•

Students and teacher review what we have learned.

•

Teacher will remind students that we will use their webs with their classroom teacher
to create a class book with information and illustrations about the sea. (Book making
Lesson will follow the next week.)

(
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Example:

Sp rm

Calf

Toothed

C

Minke

Gray
Pygmy
Right
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Lesson: Bats: Semantic Map
Grade: 3 & 4
Adaptable for Grade Levels: K - 4
Duration: 20 - 30 minutes
EALR:
•

Reading 1.1; 1.4; 1.5; 2.1; 2.2; 2.3; 3.3; 4.3

Objectives:

•

Students will demonstrate their knowledge of the differences and similarities between
fiction and nonfiction text.

•

Students will demonstrate successful reading for understanding/comprehension of the
fiction and nonfiction books through helping to complete a Semantic map.

Curriculum (subject areas) Connections:

•

This activity may used as part of a science unit on animals or bats.

Materials:

•

Stellaluna, by J. Cannon and What is a Bat?, by B. Kalman & H. Levigne

•

Semantic Map transparency (sample in Appendix A)

•

Overhead/Overhead pen

•

Semantic Map for each student

•

Pen/Pencils

Additional Books to be used with Activity:

•

K, 1 & 2: Fish is Fish, by L. Lionni and From Frog to Tadpole, by W. Pfeffer
•

Curriculum (subject areas) Connections: Can be incorporated into a science

unit on life cycles or frogs.
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Procedure:
1. Read title of Stellaluna. Ask students to brainstorm a list of ideas that come to

mind when they think about the title. Write these ideas on the transparency. Have
students brainstorm a list of ideas that they associate with bats. Then read story to
students and add information picked up from the story.

Example:
FOOD
fruit

EYES
see in the
dark

SLEEP

u~side down

I

t BATS)

2. Read title of What is a Bat?. Have students make predictions about what they will
listen about the text. Use all available clues, including the table of contents, chapter
headings, pictures, charts, tables in the text, labels, glossaries, and the index. Ask
students to explain how they came up with their predictions. (Do not accept "I don't
know'' answers.)
3. Read a section of the text. The teacher determines stopping points. There should be
points in the text that will lend itself to making predictions. In expository texts, good
stopping points are often right after students have read a new heading or subheading
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in the text. In the book What is a Bat?, the teacher takes earlier predictions and uses
the table of contents to help discover whether correct or not. At this time teacher
points out that nonfiction books can be read differently than fiction. We will be going
to different sections of the book, maybe in the order the author has them or maybe in
the order they (students) want to.
4. Ask students to confirm or revise prior predictions, and make new predictions.
Students should be encouraged to explain what in the text is causing them to confirm
and/or revise prior predictions, and what is causing them to make the new predictions
they are making. Teacher needs to reinforce using all available clues, including the
pictures, illustrations, maps, map keys, timelines, charts, and tables for confirming
and/or revising predictions.
5. Continue steps 4 and 5 until students' reading is finished.
6. When reading is finished, ask questions that promote thinking and discussion. Sample
questions:
•

What is the main point the author is making in this book? What supports your
answer?

•

Do you agree with the author's ideas? Explain why or why not.

•

What in the mood of this piece and how does the author develop it?

•

What would you tell some one about this book if the person did not have time to
read it?

•

Is this like something else you have read or heard? Explain.

7. Have volunteers' point out confirmed predictions, modify those that were not
confirmed and add new information not predicted to the transparency.
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Closure:
•

Have students identify which book gave them information and which one told them a
story.

Example: (finished)

FOOD:
some eat fruit,
some eat
insects, some
eatfish

EYES:
see in the
dark fruit bats
have big eyes

FAMILIES:
baby bats are
I!UI!s, most
are born
without fur

SLEEP:
U(!side down,
hel(!s them to
fly away
guickly

re,,,,

KINDS OF:
megabats are
big
microbats are
small

SMELL:
some bats
use their nose
to find food
some use
their eyes to
find food
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Appendix A

K-W-L
'
"'
"'

WHAT I KNOW

'

WHAT I WANT TO
FIND OUT

WHAT I LEARNED
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VOCABULARY CHART
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Bibliography of Suggested Children's Nonfiction Series
Fradin, D. B. From Sea to Shining Sea Series. (1994). Chicago: Children's Press.
TOPICS AND TITLES:

State Books
TEACHING FEATURES: consistent format; glossary; illustrations; index; labeling; maps;

photographs; table of contents
Let's-Read-And-Find-Out Science Series, Stage 1. (1998-2001). New York:
HarperCollins Publishing.
TOPICS AND TITLES:

Animals in Winter.
Baby Whales Drink Milk.
The Big Dipper.
Big Tracks, Little Tracks: following Animal Prints.
Bugs Are Insects.
From Caterpillar to Butterfly.
From Tadpole to Frog.
How a Seed Grows.
How Many Teeth?
I'm Growing.
Is There Life in Outer Space?
My Feet.
My Five Senses.
My Hands.
My Pet Hamster.
A Nest FuII of Eggs.
Our Puppies are Growing.
Pop!: a Book About Bubbles.
A Safe Home for Manatees.
Sleep is for Everyone.
Snow is Falling.
Sounds aII Around.
Starfish.
A Tree is a Plant.
What Lives in a Shell?
What's Alive?
What's it Like to be a Fish?
Where are the Night Animals?
TEACHING FEATURES: consistent format; illustrations; labeling; use of story
Pallotta, J. (1986-1995). Alphabet Books Series. Watertown, MA: Charlesbridge.
TOPICS AND TITLES:

The Bird Alphabet Book.
The Butterfly Alphabet Book.
The Desert Alphabet Book.

The Dinosaur Alphabet Book.
The Extinct Alphabet Book.
The Flower Alphabet Book.
The Frog Alphabet Book.
The Furry Alphabet Book.
The Icky Bug Alphabet Book.
The Ocean Alphabet Book.
The Underwater Alphabet Book.
TheVictory Garden Vegetable Alphabet Book.
The Yucky Reptile Alphabet Book.
TEACHING FEATURES: alphabetical organization; consistent format; illustrations
Pebble Books Series. (1998-1999). Mankato, MN: Pebble Books.
Apples
Eating Apples.
From Bud to Blossom.
From Blossom to Fruit.
Picking Apples.
TOPICS AND TITLES: Bears
Black Bears.
Brown Bears.
Giant Pandas.
Polar Bears.
TOPICS AND TITLES: Growing Flowers
Flowers.
Leaves.
Seeds.
Stems.
TOPICS AND TITLES: Insects
Ants.
Beetles.
Bumble Bees.
Crickets.
Dragonflies.
Fireflies.
Flies.
Grasshoppers.
Ladybugs.
Mosquitoes.
TEACHING FEATURES: consistent format; glossary; index; internet sites; photographs;
table of contents
TOPICS AND TITLES:

Rookie Read-About Science Series. (1993-2000). Chicago: Children's Press.
TOPICS AND TITLES:

A Look at Teeth.
A Snail's Pace.
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Animals in the Zoo.
Animals on the Move.
Animals Under the Ground.
Arms and Legs and Other Limbs.
Cougar: Lion of the Mountains.
Friendly dolphins.
Frogs and Toads and Tadpoles too.
Gator or Croc?
Hard-to-see Animals.
Horses, Horses, Horses.
How Animals See Things.
It Could Still be a Cat.
It Could Still be a Dinosaur.
It Could Still be Endangered.
Knowing About Noses.
Life in a Wetland.
Mammals of Long Ago.
Of Mice and Rats.
Raccoons.
Really Big Cats.
Shellfish aren't Fish.
Stars of the Sea.
These Birds Can't Fly.
TEACIIlNG FEATURES: consistent format; index; photographs; table of contents;
See How They Grow Series. (1991-1992). New York: DK Publishing.
TOPICS AND TITLES:

Butterfly.
Chick.
Duck.
Foal.
Fox.
Frog.
Kitten.
Lamb.
Mouse.
Owl.
Puppy.
Rabbit.
TEACIIlNG FEATURES: borders; labeling; photographs; summary page
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Bibliography of Sample Twin Texts

FICTION

NONFICTION

ANIMALS
Stellaluna, by J. Cannon
• After she falls headfirst into a bird's
nest, a baby bat is raised like a bird
until she is reunited with her mother.

Bats, by C. Bland
• A brief introduction to the physical
characteristics, habits, and natural
environment of various species of bats.

Verdi, by J. Cannon
• A young python does not want to grow
slow and boring like the older snakes
he sees in the tropical jungle where he
lives.

Snakes, by M. Gish
• Describes various snake species, their
life cycles, distinctive characteristics,
and benefits to humans.

The Whales, by C. Rylant
• Poetically describes the wonder of
whales-what they look like, how they
behave, and where they live.

Whales, by M. Johnston
• An introduction to the physical
characteristics, behavior and natural
habitat of various species of whales.

Owl Moon, by J. Y olen
• On a winter's night under a full moon,
a father and daughter trek into the
woods to see the Great Homed Owl.

All About Owls, by J. Arnosky
• Text and pictures give the reader a
glimpse into the owl's night world.

The Very Lonely Firefly, by E. Carle
• A lonely firefly goes out into the night
searching for other fireflies.

Fireflies, by C. Coughlan
• Simple text and photographs present
the features and behavior of fireflies.

The Biggest Bear, by L. Ward
• Johnny goes hunting for a bearskin to
hang on his family's barn and returns
with a small bundle of trouble.

Bears, by B. Kalman & T. Everts
• Examines the features and behavior of
various bear species.

HABITATS

The Great Kapok Tree: A Tale of the
Amazon Rain Forest, by L. Cherry
• The many different animals that live in
a great kapok tree in the Brazilian
rainforest try to convince a man with an
ax of the importance of not cutting
down their home.

Animals of the Rain Forest, by S. Savage
•

Describes the environment of the rain
forest and some of the birds, mammals,
amphibians, and reptiles that live there.
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Amazing Grace, by M. Hoffinan
• Although classmates say that she can
not play Peter Pan in the school play
because she is black and a girl, Grace
discovers that she can do anything she
sets her mind to do.

The Stoi:y of Ruby Bridges, by R. Coles
• For months, six-year-old Ruby Bridges
must confront the hostility of
segregationists when she becomes the
first African-American girl to integrate
Franz elementary School in New
Orleans in 1960.

LIFE CYCLES

Apple Pie Tree, by Z. Hall
• Describes an apple tree as it grows
leaves and flowers and then produces
its fiuit, while in its branches robins
make a nest, lay eggs, and raise a
family. Includes a recipe for apple pie.

How Do Apples Grow?, by B. Maestro
• Describes the life cycle of an apple
from its initial appearance as a spring
bud to that point in time when it
becomes a fully ripe fiuit.

The Very Hungry Caterpillar, by E. Carle
• Follows the progress of a very hungry
caterpillar as he eats his way through a
varied and very large quantity of food,
until, full at last, he forms a cocoon
around himself and goes to sleep.

See How They Grow: Butterfly, by M.
Ling
• Superb colorful photographs illustrate a
butterfly's development from egg to
caterpillar to chrysalis.

Fish is Fish, by L. Lionni
• A minnow wants to follow his tadpole
friend--who becomes a frog--onto land.

From Tadpole to Frog, by W. Pfeffer
• Describes the metamorphosis from
tadpole to frog.

PLANTS

The Tiny Seed, by E. Carle
• A simple description of a flowering
plant's life cycle through the seasons.

From Seed to Plant, by G. Gibbons
• Explores the intricate relationship
between seeds and the plants which
they produce
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This Year's Garden, by C. Rylant
• Follows the seasons of the year as
reflected in the growth, life, and death
of the garden ofa large rural family.

Sunshine Makes the Seasons, by F.M.
Branley
• Describes how sunshine and the tilt of
the earth's axis are responsible for the
changing seasons.

Apples, Apples, Apples, by N.E. Wallace
• Members of the Rabbit family visit an
apple orchard, where they have fun
picking apples and discovering their
many uses. Includes a recipe for
applesauce, directions for a craft
activity, and sayings about apples.

Season's of Arnold's Apple Tree, by G.
Gibbons
• As the seasons pass, Arnold enjoys a
variety of activities as a result of his
apple tree. Includes a recipe for apple
pie and a description of how an apple
cider press works.

UNIVERSE

Dogs in space, by N. Coffelt
• Dogs in space visit each of the planets
in the solar system, finding no one at
home anywhere, and return to Earth.

Journey to the planets, by P. Lauber
• Explores the planets of our solar
system, highlighting the prominent
features of each. Includes new
photographs and information gathered
by the Voyager and Magellan
explorations.

Astro Bunnies by C. Loomis. New York:
Putnam. (2001).
• Astro Bunnies take rockets into space,
explore, and return home.

Astronaut: living in space, by K. Hayden.
• Describes the various steps necessary
for an astronaut to prepare for a flight
into space and follows astronaut Linda
Gardner as she trains for her space
shuttle mission.

Zoom! Zoom! Zoom! I'm off to the moon!,
by D. Yaccarino
• A boy gets in a spaceship and takes a
dangerous but exciting trip to the moon.

Galaxies, by S. Simon
• Identifies the nature, locations,
movements, and different categories of
galaxies, examining the Milky Way and
other known examples
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Heat wave at Mud Flat, by J. Stevenson
• The animals of Mud Flat pay Raymond
the Rainmaker to bring relief from the
hot weather, but even though he fails,
rain finally comes.

Flash, crash, rumble, and roll, by Franklyn
M. Branley.
• Explains the natural phenomena of
lightning and thunder.

The storm book, by C. Zolotow
• A thunderstorm is depicted as it looks
in the country, in the city, at sea, and in
the mountains.

The big storm, by B. Hiscock
• While describing a particularly
devastating storm that moved across the
United States, creating havoc in MarchApril, 1982, presents information on
basic weather phenomena.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
Strategies found in review of the research literature, have been determined to be
applicable to the content of the project. The strategies are those that activate readers'
prior knowledge (K-W-L, graphic organizers, and DR-TA/DL-TA meet that objective in
this project) and provide a method for the reader to discover the structure or
organizational pattern of the text (Read-alouds, Book making, and Hands-on
experiences).
Therefore, a project for the students of Granger Roosevelt Elementary Library
was developed that incorporated the research suggested strategies to encourage
elementary students to read nonfiction for enjoyment and information.

Conclusions
The literature and research on informational reading instruction in the elementary
grades justified the author's belief in teaching strategies in reading expository text which
gives students improved reading comprehension.
Teaching students the features of expository text, giving them hands-on
experiences and the chance to activate prior knowledge involves students with their own
learning. Children actually interact with nonfiction text in ways they do not with fiction.
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Students are able to choose texts which support their own interests, questions, and even
provide them with the chance to be their own experts.
Recommendations
· Based on the research findings the following suggestions can be made to an
elementary school staff:
1. Teachers need to offer students many experiences with informational text.

Children do not naturally respond to the illustrations, graphics and highlighted
items in text, and they need instruction in how to make sense of texts with many
features.
2. Teachers need to teach students how to create their own texts by imitating the

(

patterns of expository text, helps students learn and understand the structures to
promote an understanding of the different reasons for each pattern.
3. Activate prior knowledge and generate questions to guide reading.
4. Pairing of nonfiction and fiction texts enables students to become familiar with
topics and vocabulary.
5. Train staff on the strategies of incorporating nonfiction into the reading
instruction.
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